
Highlights 

 
 

Rationale for the Redesign  
 

 
 Larger numbers of 

students were “quitting” 

the course. 

 

 Success rates from mid to 

high 60% since the fall 

2005 semester. 

 

 Low levels of African 

American male success in 

the course. 

 

 Provide students a more 

rigorous curricular 

offering and establish a 

foundation for success. 

 

 

SCS 101, which began as the Orientation to College Seminar course (ORI 

100), started in 1992 in an attempt to better prepare students for the demands 

of college life in the broadest sense.  The course originally was created to 

meet one hour per week for those students who tested into two or more 

developmental courses.  For other students, the course was optional, but 

recommended.  Although the class only met one hour per week, instructors 

were required to be available two hours per week outside of class to case 

manage students with advising, registration, and other possible problems. 

Currently, College policy requires that students who test into two or more 

developmental courses must enroll in the current SCS 101 course.  In 2009, 

as part of the Achieving the Dream (ATD) initiative at the College, the 

course underwent a curricular revision, the result of which is the current two 

credit SCS 101 course which began in fall 2010. 

SCS 101 is an introduction to academic success strategies, including an 

orientation to college life, self- assessment and goal setting, study skills and 

time management, familiarization with college resources, and appreciation 

of cultural diversity. This course also includes a lab component of 

individualized academic advising throughout the semester by the course 

instructor.  

The initial impetus for the modification came from the faculty and staff 

involved with the administration of the course.  Two different task forces 

were set up to study the effectiveness of the course.  There were some 

obvious strengths, primary among which was the personal contact between 

instructor and student.  This was seen as the course’s greatest strength 

because it allowed instructors to adapt and modify material to meet students’ 

needs.  Since a growing number of our students are indicating that they are 

first-generation students, building this personal connection was seen as 

critical.  During the course review process, issues related to the course were 

also identified.  One issue was that, for many students, ORI 100 was seen as 

punitive and that a stigma was attached to the course.  In order to reduce this 

perceived stigma, one suggestion was to rename the course and to issue it a 

college-level number. 
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Another area of concern was that students tended to 

disappear over the 14-week semester.  In fact, the primary 

reason that students not successfully completing the 

course was attendance problems; students stopped 

attending class. 

Another outcome of the review of the course was a course 

re-design.  A review of the current research on the 

effectiveness of freshman seminars and their various 

components was completed.  The literature consistently 

indicated that there are a few key elements that seemed to 

be integrated in study strategies courses that show success 

in improving student retention rates.  These factors 

included:  developing a relationship of trust with someone 

representing the institution (such as an advisor), forming a 

comprehensive academic plan, gaining  the ability to 

define clear career goals, connecting with other college 

resources, and sharpening critical thinking skills (forming 

success strategies).  All of these have been incorporated 

into the course re-design. 

In addition to the discussions with faculty and staff and  

the literature review, grade data were reviewed to discern 

historical patterns (See Table 1).  

71.9 68.6 63.5 68.7 65.8 63.9 

447 473 530 699 773 826 

The analysis indicated that over the last three fall 

semesters there has been a decline in the percentage of 

students who had been successful in ORI 100. 

 

To further understand the non-success trends, we 

reviewed the grades which constitute this metric.  The 

new grading system implemented for the fall 2008 

semester began to show that students were failing the 

course by “quitting” the class at some point in the 

semester (see Table 2). 

31 29 54 47 55 86 

67 123 193 211 107 131 

n/a n/a n/a n/a 133 143 

   n/a n/a n/a n/a 42 43 

77 65 57 61 64 63 

Most of he students who were unsuccessful were 

receiving a failing grade for not finishing the course (FS).  

The grade of “FS” constituted 33% of the “non-success” 

grade in fall 2008 and 30% in fall 2009. 

 

When the data were further segmented into ethnic/racial 

groups, since fall 2006, approximately half (50%) of 

African American males  taking the course were not 

successful in the course.  This compared to a non-success 

rate in the low 40% for White males during the same time 

period. 

 

Roughly 33% of African-American females were not 

successful in the course starting fall 2006, compared to 

their White female counterparts who had non-success 

scores in the low to mid 20% range.  

 

 

As of the census date for the fall 2010 semester, the 

profile of the student body is as follows: 

 

Total Enrollment=745 

 

86% (n=641) are enrolled at the Central Campus 

74% n=553) are between the ages of 18-21 

55% (n=413) are male 

48% (n=359) are White/Caucasian 

27% (n=198) are African-American/Black 

8% (n=59) are Latino(a)/Hispanic 

 

Assessment: Action Plans/Next Steps 

 

Analyzing the success rates at the end of the fall 2010 

semester is part of an assessment plan to discern if 

students are succeeding in the newly designed course.  

Formative assessments are also planned for the course.  

These assessments will include measures such as whether 

or not students can navigate the college system (including 

campus resources and support), and whether or not 

students are able to construct an academic plan based on 

their own self assessment and college advising. 

.   


