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Community College Survey of Student Engagement: 
Montgomery County Community College 2013 Results 

 

Introduction 

During the Spring 2013 semester the College administered the CCCSSE  to a select group  

students  in targeted classes at both the Central and West campuses,  and CCFSSE,  to all (full 

time and part time faculty). This was the fourth administration of the survey at the College. 

There were a total of 944 completed student surveys, and 337 completed faculty surveys. 

Below is a summary of the findings, followed by a more detailed analysis for each survey.  

 

Summary of Findings 

CCSSE Highlights 

Our scores in two of the five metrics increased slightly over the last administration of the survey 

during the Spring 2011.  The benchmark scores for all four administrations of the survey are 

provided in Chart 1. 

Chart 1:  Benchmark Scores:  Spring 2007 to Spring 2013 
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Some of the various overall results from the survey:  

 75% of students noted that they have never participated in community based projects 

as part of a class project. 

 46% of students indicated that they never worked with classmates outside of class to 

prepare class assignments. 

 40% noted they spent 1-5 in a typical week preparing for class. 

 51% did suggest they sometimes come to class without preparing completing readings 

and/or assignments. 

 73% of all students suggested that the College, quite a bit or often, encouraged them to 

spend significant amount of time studying. 

 64% of students corresponded with faculty via email often/very often. 

 58% of students indicated they received prompt feedback from faculty often/very often. 

 46% noted they never discussed ideas with faculty outside of class. 

 72% of students suggested the College provides the support they need to succeed. 

 53% note that the College encourages contact between students from different 

backgrounds. 

 

CCFSSE Highlights 

In most instances, the responses of our faculty mostly mirrored those provided by the entire 

2013 faculty cohort responding to the survey. 

Some of the differences in perception between our students and our faculty include, as well as 

some faculty specific questions: 

 75% of students indicated they have never participated in a community-based project as 

part of a regular course assignment, whereas faculty suggested that less than half (46%) 

of students have never participated in such an event; 33% of faculty noted they did not 

even know if students ever participated in these events. 

 20% of students suggested that they never prepare two or more drafts of a paper or 

assignment before turning it in; 48% of faculty indicated the students never prepare two 

or more drafts of a paper or assignment before turning it in. 
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 91% of faculty noted they give prompt feedback to students about their performance 

often or very often, while 58% of students suggested the same. 

 69% of faculty noted that the College either quite a bit or very much does encourage 

contact among students from different economic, social, and racial/ethnic backgrounds, 

while half (53%) of students agreed. 

 40% of faculty noted they administered a written assessment, 26% provided an oral 

assessment, and 8% did an online assessment to assess the academic preparation of 

students in their classes.  Thirty-two percent (32%) of faculty suggested they did not do 

any type of student preparedness assessment. 

If faculty assess that students are not prepared for the rigors of the class, faculty follow-up 

consists of:  

 72% indicate that they have a discussion about the issue with the student outside of 

class; 62% communicate with the student during class; 61% refer students to the 

College’s tutoring services; and 37% notify someone else in the college who will then 

contact the student as part of the early academic warning system. 
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2013 CCSSE:  Student Summary Results 

 

 944 completed student surveys 

 87 courses selected for administration; 89% participation rate by faculty (77/87). 

Results 

The analysis below provides the overall scores for each benchmark as well as comparisons to 

the “large community college” cohort group.  Furthermore, within the five benchmarks, College 

data have been segmented by the following self-identified subgroups of students.  Only items 

where the mean/average scores were statistically different have been included in the analysis. 

 Full-time and Part-time students, 

 Gender (male and female),  

 Race (White and African American/Black),  

 Developmental/Non-Developmental (Enrolled in or plan to enroll in a developmental 

course;  yes or no), 

 Traditional Aged/ Non-Traditional Aged (24 or younger and 25 or older),  

 Central/West (campus site where the student completed the survey).   

 

Overall Results  

Percentiles 

When compared to the entire 2013 CCSSE cohort (all colleges), our scores on the five major 

benchmarks ranged from the low 10th percentile for Active and Collaborative Learning and 

Student Effort to a high in the 50th percentile for Student Faculty Interaction.   

In comparison to other large community colleges, our benchmarks scores ranged from a low of 

10th percentile for Active and Collaborative Learning and Student Effort to the 70th percentile 

for Support for Student Learners. 

Among other suburban colleges our lowest percentile was for Active and Collaborative Learning 

(0th) to Support for Learners (60th). 
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Benchmarks 

Active & Collaborative Learning  

 

 

After two consecutive administrations, this benchmark score increased from 44.0 in 2011 to 

45.7 during 2013.   This benchmark was our lowest standardized score of the five constructs. 

When compared to other large community colleges1(49.3), as well as the entire 2013 cohort, 

we were significantly below the average scores on response with working with classmates 

outside of class in preparation for course work. Students did respond higher than the large 

community college benchmark group in terms of asking questions in class and contributing to 

the classroom discussion, albeit not significantly. 

 

 

                                                             
1  Scores were compared to Large Community Colleges (9,000 to 14,999) and not the entire CCSSE cohort since the 

entire CCSSE cohort includes all community colleges. 
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Some of the highlights from this benchmark: 

 66% of students that they often or very often asked questions in class or contributed to 

class discussions. 

 29% have often or very often made a class presentation; the majority of students (46%) 

suggested they had sometimes made a presentation. 

 42% of students indicated that they often or very often worked with students on 

projects during class, while 46% suggested they never worked with other students 

outside of class to prepare assignments. 

 75% have never participated in a community-based project as part of a regular course. 

 

Segmentation of College Data 

Students enrolled full-time were more often likely to participate in the class discussion and 

work with classmates outside of class to prepare assignments.  

While traditional-aged students were more likely to make a classroom presentation, non-

traditional students were more apt to ask questions or contribute to the class discussion, as 

well as discuss their readings outside of the class with others.  This held true for female 

students more so than male students. 

African-American students were more likely than their white peers to discuss their readings or 

classes with others outside of the classroom environment. 

 

 

 

 

 

 

 

 



7 | P a g e  
 

Student Effort  

 

 

This benchmark experienced an “uptick” in its score from 45.7 in 2011 to 46.4 during spring 

2013.  Our score of 46.4 was lower than both the large college (49.3) and the 2013 cohort 

(50.0). 

In most cases our students responded about the same as others to questions in this construct.  

One area where we were significantly below the mean was in terms of students indicating their 

frequency of using various skill labs on campus (i.e., writing, math etc. when compared to both 

the large colleges and 2013 cohort).  While not significant, one item with a below average score 

than the peer groups was in terms of students indicating how much time they spent preparing 

for class (i.e. doing homework, studying, reading, writing, etc.). 

Some of the highlights from this benchmark: 

 48% of students argued that they often or very often prepared two or more drafts of a 

paper or assignment before turning it in. 

 64% of respondents suggested they worked on a paper that required integrating ideas 

or information from various sources. 

 While 33% of students argued that they never came to class without completing their 

work, half (51%) did confess that they sometimes attend class not prepared. 
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 40% of respondents noted that they spend 1-5 hours a week preparing for class, while 

32% indicate they spend 6-10 hours prepping. 

 30% indicated they often use the College’s computer labs, while 32% suggest they 

sometimes utilize them. 

Segmentation of College Data 

Students who enrolled in a developmental course (or planned to do so) were more likely to 

prepare more than two drafts of a paper before turning it in, as well as, use the tutor services 

and use the skills lab. 

African-American students rated their use higher for areas for tutoring services, skills labs, and 

the College’s computer lab over their white counterparts. 

Full-time students were more apt to work on a paper or project that required integrating 

theories or ideas from various sources, preparing for class, and use the computer labs more so 

than part-time students. 

Female students were prepared for class and had prepared more than two drafts of a paper 

than male students.  
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Academic Challenge  

 

 

This benchmark score has remained relatively unchanged from the score it received during the 

spring 2011.  The metric score was relatively close to the large two benchmark groups (49.7 for 

large community colleges, and 50 for the 2013 cohort). 

While none of the individual questions were statistically different in relation to those of the 

benchmark groups’ scores, the College did have a higher average score than both groups of 

colleges on the number of papers or reports written by students. 

Some of the highlights from this benchmark: 

 50% of those responding indicated they often or very often have to work harder than 

they thought in order to meet the instructor’s standards/expectations. 

 63% emphasized that they synthesize and organize ideas, Information, and experiences 

in a new ways. 

 68% note that they can analyze the basic element of an idea, experience, or theory. 

 52% argue they can make judgments about the value or soundness of information, 

arguments, or methods. 

 73% of students indicate that the College emphasizes they should, quite a bit or very 

much, spend significant amounts of time studying. 
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Segmentation of College Data 

Non-traditional students seem to indicated that they can analyze the basic elements of an idea, 

theory, or experience, indicated that exams were more difficult, and suggested the College 

encouraged them to spend significant amounts of time studying more so than traditional-aged 

students. 

Students who were developmental noted that exams were more difficult, and that they seem 

to be more encouraged to spend more time studying over the responses of their traditional-

aged peers. 

Female students did suggest that they deemed exams have challenged them more so than their 

male counterparts. 
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Student-Faculty Interaction  

 

 

The scores related to this benchmark have remained stable, within a score of .5 plus/minus, 

during the four administrations of the survey.  Although not significant, we had a slightly higher 

score than other large community colleges (49.1) and slightly lower than the 2013 cohort 

(50.0). 

No items were significant in this construct as compared to the benchmark groups.  However, 

we did score higher in that students did indicate that they used email to communicate with 

faculty much more than students at other larger community colleges or compared to the 2013 

cohort.    One area where we scored lower than the other comparison groups was with 

receiving prompt feedback from instructors on their assignments. Other findings: 

 64% of students corresponded with faculty via email often/very often. 

 58% of students indicated they received prompt feedback from faculty often/very often. 

 50% of students discussed their grades or assignments with an instructor. 

 46% of students indicated that they “never” discussed ideas from readings or classes with 

faculty outside of class. 
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Segmentation of College Data 

Younger students, as well as full-time students, are more likely to communicate via email with 

their instructors than older students and part-time students. 

African-American students statistically are more likely to talk about career plans with an 

instructor or advisor than their white counterparts at the College. 

Students at the Central campus are apt to communicate with faculty over email and discuss 

career plans with an instructor or advisor more so than their West peers. 

Female students seem to email their instructors, discuss their grades with faculty, and discuss 

career plans more than male students. 

Developmental students are more likely to discuss their grades with their instructor and discuss 

career plans with a faculty or advisor.  
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Support for Learners 

 

 

Our score on this metric continues to increase with each of the last four survey administrations.  

The College score was higher than the large community colleges score (49.0) and the 2013 

cohort score (50.0). 

There was one question which had a significant result:  students suggested that they were 

utilizing academic advising/planning at a more frequent rate than those at of the other 

benchmark groups.  However, the College did score below the mean of the two other groups in 

terms of students using career counseling, albeit not significantly. 

Some of the highlights from this benchmark: 

 72% of students indicated that that the College provides support to them to help them 

succeed either quite a bit or very much. 

 49% of students noted that either, quite a bit or very much, the College provides the 

financial support they need to afford their education. 

 53% of students suggested that the College quite a bit or very much encourages contact 

among students from different economic, social, and/or racial and ethnic groups. 
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Segmentation of College Data 

Students at Central noted that they believe that the College encourages contact among 

students from different backgrounds (i.e., economic, social, racial, or ethnic). 

African-American students are more likely to agree that the College provides the support they 

need to help them succeed at the College. 

Students who are full-time suggest that the College provides the financial support they needed 

to afford their education. 

In almost every question, but one (i.e., financial support), developmental students are more 

likely to agree that the College: 

o Provides support they need to succeed. 

o Encourages contact among various backgrounds of students. 

o Helps them cope with their non-academic responsibilities. 

o Supports them in their ability to thrive socially. 

Developmental students are also more likely to use the academic advising and Career 

counseling than those that are non-developmental. 

 

Special Focus Questions 

The series of questions for this section of the survey focused on students’ experience with early 

registration, orientation, freshman seminars, organized learning communities, and student 

success courses.   

Highlights from these questions indicated the following: 

 87% of students noted they had registered for all their courses before the first class 

session. 

 41% of students indicated they had attended an orientation prior to the beginning of 

classes.   

 29% suggested they did not attend an orientation, while 20% responded that they were 

not aware of such a college orientation. 

 76% suggested they did not participate in student success course. 
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Possible Implications 

Students do seem to suggest that they communicate with faculty, in class and via email, and in 

most cases receive a feedback promptly.  There is still a large percentage of students who still 

do not engage with and have conversations with their faculty after class.  How do we increase 

this “intersection” outside of the classroom, especially when most of the students and faculty 

are part-time? 

Response to the question concerning participating in a community-based project as part of a 

class assignment continues to indicate that most of our students are not engaged in this 

endeavor.  How do we increase the curricular relevance of adding a community-based project 

to the course where applicable? 

The one overall area where the College showed an increase in one of the benchmarks was with 

the Support for Learners.  While students gave relatively high marks for the support the College 

provides them, the responses of African American students continue to acknowledge that the 

College seems to provide for their needs.  This is especially true in their use of Tutoring Services 

and Computer Labs.  Furthermore, developmental students also argue their appreciation of the 

College’s “wrap around” services in order to assist them be successful. 

Is it just an anomaly that students at Central are statistically more likely to use email and 

discuss their career plans than those who attend classes at the West campus? 

Will the new redesign entry process for new students help reduce the gap of those 20% of 

students who indicated they did not know a College orientation existed? 
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2013 CCFSSE:  Faculty Summary Results 

Method 

661 full-time and part-time faculty were invited to participate in the CCFSSE during the Spring 

2013 semester.  The faculty were emailed a link to the survey which included a personal user 

name and id in order to access the site. Three follow-up emails were sent throughout the 

administration of the survey to those who had not completed the questionnaire.  The survey 

closed on May 15, 2013. 

337 faculty completed the survey on-line for a response rate of 51%. Our faculty response rate 

in 2011 was 55% (n=372); 51% (n=334) in 2009; and in 2007 the response rate was 36% 

(n=236).  The number of full-time faculty responding was 117 (35%), while the number of part-

time faculty who completed the survey totaled 220 (65%). 

National Cohort of Faculty vs. Montgomery County Community College Faculty  

When comparing our faculty’s responses to questions which form the five benchmarks, our 

faculty and the national group are nearly identical.  For example, when asked if faculty provide 

prompt feedback to students about their academic performance, 91% of our faculty indicated 

that they did often or very often, while 93% of those nationally provided a similar answer. 

Both groups of faculty suggested that their courses emphasize analyzing the basic elements of 

an idea, expression, or theory.  Eighty-two percent (82%) of the College faculty indicated that 

this occurred quite a bit or very much in their classes, while 83% of the national respondents 

indicated a similar result. 

While 83% of our College faculty indicated that they communicated with students often or very 

often via email, the percentage was 79% for all faculty participating in the survey. 

Other areas where our faculty and the national faculty were nearly in agreement included 

faculty’s response to the question that the College provides the financial support students need 

to afford their education.  Sixty-nine percent (69%) of our faculty responded that the College 

provides this support often or quite a bit, while 75% nationally suggested the same.  Also, 

faculty indicated that sometimes students come to class without completing readings or 

assignments (56% for national faculty cohort; 54% for MCCC faculty). 

One item where there was a divergence was with students working with other students on 

projects in the classroom.  Thirty-five percent (35%) of our faculty indicated they have students 

do this often or very often, while 51% of the national sample note they have their students 

work together in the classroom. 
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College Faculty Responses vs. Student Responses 

The CCSSE project generated reports which provided information on how our faculty and 

students responded to similarly worded questions2.  The following analysis reviews those 

differences between students’ responses and faculty responses to similar questions which 

compose the five benchmarks. 

Active and Collaborative Learning 

Faculty for the most part indicated that they believed students often or very often ask 

questions in class (82%), while 66% of students suggested they ask questions or contribute to 

class discussions. 

Seventy-five percent (75%) of students indicated they have never participated in a community 

based project as part of a regular course assignment, whereas faculty suggested that less than 

half (46%) of students have never participated in such an event; 33% of faculty noted they did 

not even know if students ever participated in these events. 

Over a quarter (27%) of faculty suggested that students noted that they often or very often 

discussed ideas from reading or classes with other individuals outside of the classroom; 34% did 

not know.  Forty-two percent (42%) of students noted that they often or very often had these 

discussions. 

Student Effort 

There were some major differences in perception when it came to student effort between the 

two groups. 

Forty-two percent (48%) of students suggested that they often or very often prepare two or 

more drafts of a paper or assignment before turning it in; only 20% of faculty indicated the 

students prepare two or more drafts of a paper or assignment often or often before turning it 

in. 

Sixty-four percent (64%) of students noted that they often or very often work on a paper or 

project that requires integrating ideas or information from other sources; 49% of faculty 

agreed. 

                                                             
2 Faculty questions are not specifically equivalent to student questions.  CCSSE ask students to report their 

perceptions across the academic year, while the CCFSSE asks faculty to indicate their perception of the student 

experience at the college. 
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Faculty (57%) indicated that students sometimes come to class without completing their 

assignment.  Students somewhat agree, in that 51% of them indicated that they sometimes 

attend class without completing their coursework/assignment.  In addition, 33% of students 

noted that they never attended classes unprepared, while only five percent of faculty agreed 

with that statement.  Also, the majority of both groups noted that students spend 1-10 hours 

preparing for class on a typical week: 73% of students and 88% of faculty. 

 

Academic Challenge 

In most cases, faculty and students’ answers were somewhat similar in terms of how they 

responded to the academic rigor of the College. For instance, faculty (60%) and students (50%) 

each indicated that students have to work harder than they thought in order to meet faculty 

expectations. 

However there were some questions where there were differences in how both groups 

responded.  For instance, 82% of faculty suggested that they either quite a bit or very much, 

required synthesizing and organizing ideas, information or experiences in new ways in their 

courses, while 63% of students suggested that courses they are taking require the same.  

In addition, while 69% of faculty suggested their coursework emphasizes making judgments 

about the value or soundness of information, arguments, or methods very much or quite a bit, 

52% of students thought that their courses emphasized this skill quite a bit or very much. 

While 75% of faculty indicated they have students apply theories or concepts to practical 

problems or in new situations, 59% of students had the same response.   

Students (73%), more so than faculty (58%), noted that the College does encourage students to 

spend a significant amount of time studying. 

 

Student-Faculty Interaction 

One area of somewhat agreement between both groups is that students communicate with 

faculty via email.   Students noted they converse with faculty often or very often via email 

(64%), while faculty suggest they talk via email with students at a higher rate (83%).   

While the two groups mostly agreed on the email question, there are other perception 

differences with both groups in their engagement with each other. 
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Seventy-four percent (74%) of faculty indicated that students often or very often discuss grades 

or assignments with students, while 50% of students suggested they often or very often have 

these same discussions. 

Almost half (46%) of students suggested that they never discuss ideas from readings from their 

courses with faculty outside the classroom environment, while only 2% of faculty answered 

similarly on this question.  Most faculty (55%) indicated that they sometimes discuss readings 

with students outside the classroom. 

Ninety-one percent (91%) of faculty noted they give prompt feedback to students about their 

performance often or very often, while 58% of students suggested the same. 

A majority of students (70%) indicated that they never worked with faculty on activities other 

than coursework often or very often, just over half (51%) of faculty noted they never have had 

these experiences with students either. 

 

Support for Learners 

Both groups were in agreement that the College provides students the support they need to be 

successful.  Eighty-seven percent (87%) of faculty thought this support was provided quite a bit 

or very much, while 72% of students had similar responses. 

A majority of the faculty (69%) noted that the College either quite a bit or very much does 

encourage contact among students from different economic, social, and racial/ethnic 

backgrounds, while a little more than half (54%) of students agreed. 

A little more than a quarter (29%) of students suggested that the College helps them cope with 

their non-academic responsibilities either quite a bit or very much, almost half (51%) of faculty 

suggested the same. 

Faculty were more likely to suggest that the College either, quite a bit or very much, assists 

students by providing the financial support they need to afford college education (69%); just 

under half (49%) of students agreed. 
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Faculty Specific Questions 

There were a few additional questions asked on the survey that were more tailored to the 

faculty that did not “crosswalk” or map to any student questions.  A few of the highlights from 

inquiries were: 

 61% of our faculty indicated that they spend 1-4 hours a week providing feedback 

(written and oral) to students (62% for all cohort faculty). 

 

 72% of the College faculty suggest they spend between 1-8 hours a week preparing for 

class (72% for all cohort faculty). 

 

 65% of instructors note that they spend 1-4 hours a week reflecting and working on 

ways to improve their teaching (62% for all cohort faculty). 

 

 43% of faculty responded that they spend no time/zero hours advising students (26% for 

all cohort faculty). 

 

 72% of the College faculty spend no time/zero hours during a week working with 

students on activities other than course work. (64% for all cohort faculty). 

 

 42% of the faculty spend no time/zero hours in a week involved in other interactions 

with students outside the classroom, while 47% suggest they do this activity at least 1-4 

hours a week (36% for all cohort faculty in regards to no time spent and 51% who spend 

1-4 hours a week). 

 

 77% of the Colleges’ faculty indicate that they spend no time/zero hours in a week 

conducting service activities (70% for all cohort faculty). 

 

Promising Practice Questions 

A series of questions were asked of faculty for this year’s iteration of the Promising Practice 

section of the survey.  The Promising Practice questions were focused on how faculty were 

integrated and a part of the various structures which would involve new students (i.e., 
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freshman seminar, first year experience, etc.), class attendance policy, assessment of students, 

and how to counsel students if not performing well in the classroom. 

When faculty were asked if they had been involved in any “structured experience” for new 

students, the majority of our faculty (73%) indicated that they were not involved in with these 

practices.  The “not involved” responses were the majority answers to a majority of the 

questions.  For instance, involvement in organized learning communities (78% non- 

involvement); College Orientation (75% non-involvement)3; student success course (76% non- 

involvement). 

Questions were also asked as to how faculty administered assessments to determine students 

preparedness to succeed in the course. Forty percent (40%) of faculty noted they administered 

a written assessment, 26% provided an oral assessment, and 8% did an online assessment.  

Thirty-two percent (32%) of faculty suggested they did not do any type of student preparedness 

assessment. 

As a follow up, if faculty who did administer assessments to students, faculty were routed to 

ask what was the most common follow-up strategy if a student was underprepared for the 

class.  Most (48%) faculty noted they recommend that the student use the tutoring/support 

services of the College, while 32% indicated they would adjust their course or teaching 

approach. 

The next series of questions pertained to faculty attendance policies.  The questions asked if 

their attendance policy had an adverse impact on students’ grades for missing class.  Nearly all 

faculty (91%) noted that they had such a policy. 

Faculty were asked how they disseminated this information to their students.  Most noted they 

explained the policy orally in class (85%), 98% included the policy on the syllabus; 57% posted it 

on course e-site; 73% had students sign the syllabus or attendance policy statement, and 83% 

indicated they sent the attendance policy via email to all their students. 

The last set of questions pertains to how faculty responded to students who are struggling 

academically during the semester.  The majority of faculty (72%) indicated that they have a 

discussion about the issue with the student outside of class; 62% communicate with the 

student during class; 61% refer students to the College’s tutoring services; and 37% notify 

someone else in the college who will then contact the student as part of the early academic 

warning system.  

 

                                                             
3 80% of part-time faculty were not involved as opposed to 63% of full-time faculty. 


